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EXPLOITING LITERATURE IN THE EFL CLASSROOM:
GRADED READERS AS A MEDIUM FOR PROMOTING
ENGLISH LANGUAGE LEARNING TO EFL LEARNERS

English, being an international language, is taught in the majority, if not all of the schools/
educational institutions in our country. In the classroom teachers usually use a number of techniques
and teaching methods in order to help students to learn the language. In recent years, however, many
teachers have realised that the methods and techniques used in EFL classrooms are not always as
effective as they would hope. According to a number of scholars a possible solution to this problem
would be the use of literature in the EFL classroom.

As Kaya [18, p. 41] states, literature allows students to improve their language level, as well as
work on their language skills and vocabulary. Moreover, it can be stated, that graded readers are
considered to be great sources of reading materials, as their vocabulary and grammar are simplified,
which allows learners to practice the grammar and vocabulary that they already know [28].

Therefore, in our study we have tried to tackle the issue of introducing literature and graded
readers into the foreign language classroom in Transcarpathia from three perspectives, thus
gaining an insight into teachers’ and learners’ attitudes concerning this topic, as well as providing
a detailed description of the activities and approaches that can help teachers to incorporate literary
works into their language classrooms. The triangulation method was applied, which means that
multiple qualitative research methods were involved in developing a comprehensive understanding
of the phenomena. The research part of this study addresses a number of important questions
and provides an example of how literature and a graded reader can be used in an actual EFL
classroom, as previous studies dealing with this topic were mainly conducted abroad. The object
of our study was the concept of using literature in foreign language teaching, while the subject

of the study was the introduction of grade readers in the EFL classroom.
Key words: foreign language teaching, literature, reading in a foreign language, graded readers,

Transcarpathia.

Problem statement. It is generally known that
teaching a foreign language is not an easy task.
Numerous teaching methods and approaches have
been developed throughout the years, yet none can be
considered perfect as their effectiveness depends on
internal and external factors.

Like many other languages, English has been
taught as a foreign language (FL) for decades worldwide.
Some teaching methods incorporated literature in their
curriculum as literature and literary texts were considered
very useful when teaching a foreign language.

However, there is little evidence to prove that (1)
literature and graded readers are frequently used in
foreign language teaching in Transcarpathia, or (2)
that introducing such reading materials is an effective
way of teaching English, which determined the focus
of our study.
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Literature review. Many researchers highlight
the relevance of using literature in the foreign
language classroom when teaching a foreign
language. Armstrong [5,p. 7]and Hall[15, p. 48] agree
that using literature in the language classroom gained
popularity with the appearance of the communicative
language teaching approaches. Moreover, literary
materials are often included in extensive reading (ER)
programs designed for foreign language learners. Day
and Bamford [11] argue that ER can help students
enjoy and love reading in a foreign language.

It can be stated that literature might help learners
to achieve better results when learning a foreign
language. Using literature is a great way of introducing
new vocabulary and, at the same time, an excellent
opportunity for the students to get familiar with their
target culture. According to Koutsompou [19, p. 74],
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literature is closely related to language. Moreover,
as Kaya [18, p. 41] states, it can help learners enrich
their language knowledge and improve their language
skills. Other scholars, including Day & Bamford [11],
Lazar [20], Nazara [22], Daskalovska & Dimova [10],
Waring & Takahashi [31] and others, wrote about
the positive impact of including literature and literary
works in the foreign language syllabus.

According to Floris [14], although teachers
and course books tend to use informative texts to
teach foreign languages, literature and literary texts
also have numerous distinctive qualities that make
them suitable for EFL classrooms. Moreover, Healy
[17] believes that literature encourages students to
learn a new language and at the same time learn to
share their thoughts and feelings in that particular
language.

Pardede [23, p. 14] argues that although many
teachers believe focusing on linguistic elements
in an EFL classroom is enough, teaching trends
have changed in recent years. Using literature in
EFL has become advisable as it provides examples
of authentic language use. Moreover, as Lazar [20]
writes, unfortunately, many learners are limited in
using spoken English in their countries, which means
they get most of their knowledge and information
through written English. It is one more reason why
literature might become so important in the process
of foreign language acquisition “as it provides
meaningful and memorable contexts for processing
and interpreting new language” [20, p. 17].

Collie and Slater [9, p. 5-7] give several reasons
for using literature in the language classroom: (1)
Valuable, authentic material. The word ’authentic’
refers to the fact that literary works are not explicitly
written for language learners. Thus, the language
of such reading materials reflects "real’ language use.
(2) Cultural enrichment. Unfortunately, most language
learners cannot spend an extended period of time
in a country where English is the native language;
therefore, literature might help them understand
the target culture. (3) Language enrichment. Although
it can be debated whether an authentic literary
work can provide learners with useful language
and vocabulary, Collie and Slater believe that
the literary text will prove beneficial if the teachers
choose wisely. (4) Personal involvement. When
learners have to explore a story over a longer time,
they can focus on the storyline instead of individual
structures and words. Moreover, they might become
emotionally attached to certain characters.

It can be said that there are many reasons to include
literature in language teaching. However, before

deciding whether to use literary texts in the language
classroom, teachers should consider the advantages
and disadvantages of incorporating literature in
the teaching process.

Advantages of Using Literature in EFL

There are numerous advantages of incorporating
literature into the foreign language classroom.
Claudia Ferradas [13, p. 27] enumerates several positive
effects of using literature in the language classroom. In
short, she argues that literature can motivate learners,
and it is often very thought-provoking,

Moreover, literature helps learners improve their
language skills and expand their vocabulary, not to
mention that it is an excellent way of developing
the learners’ cultural awareness [13]. Rai [25, p. 71]
states that apart from developing the learners’ four
language skills, using literature also helps improve
different language areas, such as their vocabulary
and grammar and pronunciation.

Koutsompou [19, p. 74] also writes about the positive
effects of using literature in the language classroom,
making the class more “lively and motivating”.

Disadvantages of Using Literature in EFL

However, it should be mentioned that although
reading in a foreign language might help students
learn a new language, many difficulties will most
certainly arise.

Some of the difficulties mentioned by Scrivener
[27] are (1) lack of vocabulary needed to understand
a particular text, (2) which might result in students
constantly using a dictionary, (3) and the process
of reading itself might be very slow compared to
the time we spend on reading the same text in our
native language, (4) not to mention that sometimes
learners will understand individual words and still not
get the whole meaning.

Moreover, Floris [14] states that literary
texts and literary language itself might become
a "hindrance’ in an EFL classroom as it might seem
“incomprehensible’ at times. Furthermore, such texts
tend to be quite long, and in this case, the length
of the text can also cause difficulties. Lima [21, p. 4]
points out that the language of literary works can
often be characterized by the “intentional bending
and breaking of grammatical rules”, especially if
the teacher decides to use authentic literature instead
of graded or simplified reading materials.

Another aspect that might cause difficulties, as
Shella [28] mentioned, is that choosing an appropriate
reading material might turn out to be surprisingly
challenging. However, even if the reading material
is suitable, learners still do not wish to engage in
the reading activities or read at all.
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Graded readers

Another frequently mentioned term closely related
to introducing literary works into the EFL classroom
is the notion of graded readers. As Albay [4, p. 177]
claims, graded readers “are particularly designed to
enable learners to practice reading skills and provide
an opportunity to reinforce known vocabulary”.

Waring & Takahashi [31, p. 9] also mention that
some graded readers include different comprehension
questions and a glossary of words that appear
throughout that particular story. Moreover, graded
readers are usually divided into different levels
based on their grammatical structure difficulty
and vocabulary number.

According to Shella [28], the effectiveness
of graded readers can be explained by the fact
that they have severely restricted (or simplified)
vocabulary and grammar, thus making it much
easier for learners to practice their target language
and improve their reading skills. Waring & Takahashi
[31, p. 9] also write about the positive effects of using
graded readers. According to them, such reading
materials can be used even with beginners, who can
start by reading the easiest levels and slowly make
their way towards the more complex, more difficult
levels of graded reading materials.

The purpose of the research. The issue of using
literature in language teaching has been investigated
by several scholars, including Armstrong [5],
Bloemert, Paran, Jansen, & van de Grift [6], Bobkina
& Dominguez [7], Erkaya [12], Rai [25], Skog [29],
Tevdovska [30], Imyx A. A. [1], Ky3uemora JLA.,
& Jlotopka KA. [2] and others. Moreover, many
studies show how literature affects the learners’
language skills development and their overall
language proficiency levels. Some of the previously
conducted studies are summarized below.

Akbari & Razavi [3] conducted a study to assess
the attitudes of English language teachers towards
the use of authentic (reading) materials. Their
research focused on receptive language skills, that
is, on listening and reading skills. Raveanova [26]
researched the use of graded readers in adult education
and focused on teachers’ attitudes. Skog’s [29] survey
centred around novels in EFL classrooms in a few
Swedish secondary schools. Haroon, Mohammed,
& Khanday [16] conducted a study amongst English
teachers “about the importance of using Graded
Readers or Simplified Readers (SRs) in motivating
students to read extensively outside the classroom.”
Yang’s [32] study focused specifically on using
short stories in language instruction as these are
considered good teaching resources. The researcher

200 Tom 32 (71) N2 4 4. 12021

aimed to investigate whether using short stories
in teaching English would increase interest levels
among the learners. Tevdovska’s [30, p. 165] aim was
“to investigate students’ attitudes towards the impact
of literary texts on language learning and teaching”.
Nazara [22] conducted her research to find out
whether learners enjoyed learning vocabulary through
the medium of short stories.

The purpose of this paper is to investigate
the relevance and effectiveness of using literature in
language teaching. Many studies show how literature
affects the learners’ language skills development
and their overall language proficiency levels.
However, based on previous investigations, we have
decided to research whether the practice of including
literature in the foreign language classroom is
familiar to English teachers in Transcarpathia and its
efficiency in the classroom.

This study aimed to investigate the use of graded
readers in the foreign language classroom from
three perspectives. The triangulation method was
applied, which means that multiple qualitative
research methods were involved in developing
a comprehensive understanding of the phenomena.
The empirical questionnaire and quasi-experimental
research methods were chosen to assess the learners’
and teachers’ attitudes towards using literature
and graded readers in the EFL classroom. On the one
hand, the study evaluated the attitudes of English
teachers in this region towards using literature in
the EFL classroom and their opinions about using
graded readers with the help of a questionnaire.
On the other hand, this study tested whether using
literature and graded readers when teaching a foreign
language helps students’ language skills. A small
scale case study was conducted in a senior secondary
school (the case study involved: using a graded reader
in the English classroom for six weeks, comparing
the results of a pre- and post-test, designing exercises
and activities used alongside the graded reader
and the activities that are included in the reader).
Finally, at the end of the reading programme,
learners’ attitudes were also assessed with a student
questionnaire regarding the use of literature and graded
readers in the English classroom.

The hypothesis was that using literature, precisely
graded readers (1) helps learners to improve their
reading comprehension skills and to build their
vocabulary; (2) make the process of language learning
more engaging and more effective; (3) motivates
the students to read more in their target language.
Moreover, (4) English teachers in Transcarpathia are
not aware of the benefits of using graded readers;
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therefore, (5) most English teachers in our region do
not use graded readers in the EFL classrooms.

In this study, the following questions were
answered: (1) Does including literature/graded
readers in the foreign language classroom positively
affect learners’ language skills? (2) Do language
learners enjoy reading graded readers? (3) Do English
teachers (in this region) use graded reading materials
in their English lessons?

Participants. The first group of participants
comprises the learners of a Transcarpathian senior
secondary school. In this investigation, the ninth
and the tenth form students were involved for two
reasons. Firstly, according to Erkaya [12] and Nazara
[22], although literature and graded reading materials
can be introduced into the EFL classroom even at lower
levels, as it is a great way of developing the learners’
vocabulary, in the case of (pre)intermediate students,
literature can prove to be helpful when developing
other language skills as well (e.g. the learners’
speaking or writing skills). Therefore, considering
that two classes used a coursebook at the pre-
intermediate level in our target school, we decided
to test the effectiveness of using graded readers in
foreign language teaching in these forms.

Secondly, although both forms use a B1-B2 level
coursebook, the number of English lessons per week
is very different in both cases. While in the case
of form nine, there are two English lessons each
week, in the case of form ten, the number of English
lessons per week is five. Thus, using a graded reader
in the EFL classroom in these two forms allowed us
to compare the final test results to see if there was
a substantial difference between the two cases.

In total 30 Ilearners were involved in
the research (N=14 tenth grade; N=16 ninth grade).
Because the learners come from different parts
of Transcarpathia, their previous learning experiences
are entirely different. As a result, their language levels
vary between elementary and intermediate (according
to the Common European Framework of Reference
for Languages).

During the spring semester, the teacher introduced
a graded reader into the English language classroom.
It was used inside and outside the classroom for six
weeks (from 15 February to 26 March 2021). During
this time, the learners were required to: (1) read
several chapters from the graded reader; (2) do pre-
and post-reading exercises and activities; (3) do a pre-
reading test before the study; (3) do a post-reading
test at the end of the study; (4) learn new vocabulary
items provided by the graded reader; (5) fill out
a post-reading questionnaire.

The second group of participants included
Transcarpathian English teachers

working in primary or secondary schools, as
well as those working in language schools (N=32).
A survey was used to assess the teachers’ attitudes
towards using literature and graded readers in the EFL
classrooms.

The instruments used in this study were
the following:

(1) a questionnaire consisting of multiple-choice
questions as well as open-ended and closed-ended
questions which aimed at assessing the teachers’
attitudes toward using literature in the EFL classroom
(based on two previous studies conducted by Skog
[29] and Raveanova [26]).

(2) pre- and post tests based on a graded reader (The
Sign of Four retold by Anne Collins) and a number
of activities and tasks based on that same literary
work;

(3) a second questionnaire consisting of thirteen
Likert scale statements aimed at assessing the learners’
opinions concerning the use of graded readers in
the English lessons (based on three previous studies
conducted by Pathan [24], Cheetham, Harper, Elliott,
& Ito [8], and Tevdovska [30]).

Thus, it can be stated that the researcher used
a mixed-methods approach to collect both qualitative
and quantitative data.

Results. Results of the first questionnaire regarding
teachers’ attitudes. Almost half of the respondents
(14) have been teaching English as a foreign language
for more than ten years. Moreover, there were 9
teachers with teaching experience between 6-10 years
and another 9 teaching for a maximum of five years.

As the results show, the majority of teachers are
aware that extensive reading, done in the learners’
target language is very beneficial. Moreover, all
of the respondents stated that they recommended
their learners to read as much as possible in
English. Furthermore, most of these respondents
use some form of literature in their foreign
language classrooms. However, it should also be
noted that most teachers resort to using shorter
reading materials, such as short stories, articles,
poems, etc. This might be explained by the fact, that
reading such texts requires little time and can often
be done inside the language classroom. Moreover,
it can be said that the majority of the respondents
prefer choosing the reading materials themselves,
or in some cases, they allow their learners to choose
from a variety of selected materials, and only a few
of the teachers allow the learners to read whatever
they want.
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Most of the teachers were familiar with such
reading materials when using graded readers, though
not all of them use them in language instruction.
Though there are many reasons a teacher might choose
not to include graded readers in the foreign language
classroom, it seems that one of the main reasons
for doing so in Transcarpathia is time limitation,
which is quite common. These responses were in
line with the results of Raveanova’s [26] research
and the findings of Haroon, Mohammed, & Khanday
[16]. However, those teachers who use graded readers
are well aware of the benefits of reading materials on
the learners’ language skills and overall language
proficiency.

It can also be stated that the majority of teachers
agreed with the common statements concerning
the use of literature and graded readers in the EFL
classroom. Most of them were aware of the fact that
while reading such books, learners tend to learn a lot
and that the content of these books is also a major
contributing factor to the success of such reading
activities. The majority of the teachers also agreed
that graded readers could help their learners to
develop reading confidence. However, it is important
to choose the most appropriate level of graded readers
for the learners, while an overly complicated text
with lots of unknown words might simply discourage
learners. Finally, almost all respondents agreed that
using literature is an excellent way of teaching our
learners culture and cultural values.

Results of the pre- and post tests based on
the graded reader. To analyze the scores of the pre-
and the post-tests paired sample t-test and descriptive
statistics were used with the help of SPSS data analysis
statistical software. The t-test is used to compare
two sets of scores in order to determine whether
the average score (called the mean score) of the first
set is significantly higher/lower than the second set.

Table 1
Results for a paired t-test in form 9
Mean
(out SD N | p-value | t-statistic | df
of 16)
Pre- | 888 | 1.59 | 16 | 0.2591 | 1.1729 15
test
Post-| 994 | 2.84 | 16
test

The two-tailed P value equals 0.2591. By
conventional criteria, this difference is considered to
be not statistically significant ¢ (15)=1.1729, p=.25,
but the Cohen’s d effect size (d=0,461) is small. There
are therefore, good reasons to think that learners need
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more time when graded readers are used although this
should be tested with a larger sample size to increase
the power of the paired t-test.

Table 2
Results for a paired t-test in form 10
Mean
(outof| SD | N | p-value | t-statistic | df
14)
Pre- -\ 1057 1.02 | 14| 0.0130 | 28762 | 13
test
Post-| 907 | 227 | 14
test

The two-tailed P value equals 0.0130. By
conventional criteria, this difference is considered to
be statistically significant. A paired t-test found that
there was a statistical difference between test results
in form 10, #13)=2.87, p=.01, but the Cohen’s d
effect size (d=852 ) was large, which means the use
of graded readers can be beneficial in teaching EFL,
but it also should be tested with a larger sample size
for a longer period of time.

The results were quite different in both forms.
While in the case of form 9 there was an improvement
when using a graded reader in language instruction,
in the second case, these were quite the opposite, as
learners in form 10 received better grades for the pre-
reading tests. In both cases, the first pre/post-reading
tests were more successful than the ones written three
weeks after finishing a certain topic, which proves that
learners tend to forget part of the material/vocabulary
they have already learnt.

The use of graded readers had different effects on
the two forms. Interestingly enough, even though form
9 learners were required to do much more reading
outside the classroom on their own, they did achieve
better results in the post-reading tests. However, it
should also be noted that due to several restrictions
brought on by the pandemic, the learners were forced
to study online for almost a month, making it more
challenging to use the graded reader successfully.

Results of the student questionnaire. The second
question in this study was the following: Do language
learners enjoy reading graded readers? To answer this
question, the researchers designed a questionnaire
for learners in which they were asked to rate each
statement according to the Likert scale (1’ — strongly
disagree, ’5’ — strongly agree).

The items of the questionnaire were designed based
on the above mentioned previous studies. To check
the internal consistency and validity of the multi-item
scales, Cronbach’s Alpha was calculated with the help
of the SPSS software package.
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Cronbach’s Alpha can be written as a function
of the number of test items and the average inter-
correlation among the items. Below, we show
the formula for the Cronbach’s alpha:

o= e
v+(N-1)c

Here N is equal to the number of items, ¢ is
the average inter-item covariance among the items
and v equals the average variance.

Based on our first calculations, the result
of Cronbach’s Alpha was .524 (Table 3), which means
the results would not prove highly reliable. However,
having examined the scale variance if item deleted
(Table 4) and Cronbach’s Alpha, if item deleted, we
decided to exclude Q4 and Q12 from the analysis
to increase the result o =.593 which is closer to
acceptable.

According to the results, the learners responded
quite positively to the use of graded readers.
Most of them were willing to read the book both
inside and outside the classroom. The learners,
in general, did not find reading the graded reader
too difficult, and the majority of them agreed that
even though they had to do much reading, it did
not feel like studying to them. Moreover, very few
learners had major difficulties in understanding
the plot of the story, or the text in general, which
might explain why most of them enjoyed reading
the graded reader more than the text found in their
course books.

Although learners enjoyed reading, not all
of them could say that using the graded reader
helped them improve their language proficiency
level. However, most of them did believe that their
reading comprehension skills and reading speed have
improved. Moreover, some of them stated that their
vocabulary has also improved. Another important
finding was that even though the learners had to do
a number of exercises and activities before, while,
and after reading each chapter, they enjoyed them.
This might be because some of these activities helped
them better understand the story itself and allowed
them to express their own ideas and thoughts
regarding the plot and the characters. These results
are similar to Nazara’s [22] findings, as she also stated
that her participants enjoyed reading in their target
language, and their motivation and activity levels also
improved. Moreover, the fact that some learners were
already familiar with Sherlock Holmes’s character
and some of the Sherlock stories made it easier for
them to fully understand the plot.

Conclusions. The theoretical value of'this study was
that it presented a detailed overview of the main aspects
of using literature and graded readers in the foreign
language classroom, while the practical value of this
study was that it contributed to the field of language
teaching with presenting the results of a research that
provided some insight into the importance of literature
in foreign language teaching.

This study focused on exploiting literary
works, and more importantly, graded readers in

Table 3
Reliability Statistics
Cronbach’s Alpha Cronbach’s Alpha Based on Standardized Items N of Items
,491 ,524 13
Table 4
Item-Total Statistics
Scale Mean if Item | Scale Variance if Corrected Item- | Squared Multiple | Cronbach’s Alpha
Deleted Item Deleted Total Correlation Correlation if Item Deleted
Q1 40,467 24,257 ,458 ,553 ,406
Q2 40,133 27,154 ,079 ,649 ,499
Q3 40,233 24,944 ,338 ,620 ,432
Q4 41,833 29,109 -,081 ,015 ,542
Q5 41,100 25,610 ,252 ,817 ,453
Q6 40,733 25,237 ,312 ,831 ,439
Q7 41,867 25,223 ,219 ,573 ,460
Q8 40,467 26,602 ,125 ,425 ,487
Q9 40,000 25,448 ,309 ,525 ,441
Q10 40,367 26,447 ,262 ,014 ,456
Q11 41,200 25,476 ,165 ,434 AT77
Q12 40,767 28,116 -,004 ,548 ,521
QI3 40,033 27,482 ,107 ,473 ,488
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the FL classroom. After analyzing the (learner/teacher)
questionnaires we concluded, that including literature
in the foreign language classroom can potentially
have a positive effect on the learners’ language skills;
however, the results might be completely different in
each case.

On the one hand, literature does help learners to
enrich their vocabulary, as well as allows them to learn
more about their target culture. Moreover, the process
of language teaching/learning becomes more exciting
and enjoyable as the learners’ responses reflect.

On the other hand, this type of teaching approach
will not be equally effective in every classroom, as
its success rate depends on some factors, including
the learners’ interest and willingness to read large
amounts of texts, as well as the type of materials
selected by the teacher/learners, etc. Although using
graded readers in the EFL classroom might not prove
to be effective in a short period of time, the learners’
responses prove that they do enjoy the process itself.
Therefore, designing an extensive reading program
based on graded readers will positively affect
the learners’ language skills development, and in
the long run, will potentially improve their language

proficiency levels. As for the teacher questionnaires,
the findings showed that most English teachers in
our region are familiar with the term ‘graded reader’.
Moreover, more than half of them use them in their
EFL classrooms. It can be stated, although the teachers
are aware of the positive effects of including graded
readers in the language teaching process, certain
factors, such as lack of time and learners’ interest,
often discourage them from doing so.

All in all, we can say that this study and its
findings contribute to the pedagogical field of foreign
language teaching, as the theoretical parts provide
a detailed overview of the main aspects of exploiting
literature in EFL settings.

Moreover, the practical part of this study addresses
a number of important questions and provides
an example of how literature and a graded reader can
be used in an actual EFL classroom in our region,
as previous studies dealing with this topic/question
mainly were conducted abroad.

Although this study managed to provide an insight
into this approach, a more detailed and longer study
would provide more precise results that would be
extremely valuable for foreign language teaching.
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Motpuneus E. O., Haas-KosoxBapi E. A. BAKOPUCTAHHS JIITEPATYPHU
HA YPOKAX AHIVIIMCBKOI MOBH: POJIb AJIAIITOBAHUX TEKCTIB
JIJISI YUTAHHS B 3ACBOEHHI AHIIIMCHKOI MOBH SIK IHO3EMHOI
3acanvrosioomo, wo SUKIAOAHHS THO3EMHOI MOBU He € NPOCMUM 3a80aHHAM. [Ipomszom b6azamvox pokie
0110 po3p06NEHO He3iueHHY KiIbKICb MemOoO0i8 8UBUEHHS IHO3EMHUX MO8, NPOME HCOOEH 3 HUX He MOJNCHA 86a-
arcamu OOCKOHANUM, OCKLIbKU iX eqheKmuUHICMb 3a1exCUumsb 6i0 psoy (6HYMPIWHIX ma 306HIUHIX) hakmopis.
Konu ti0emvcs npo euknadanms inozeMHOI MO8U, 30KpemMa aHeilicbKoi, 6aeamo 00CIIOHUKI8 NIOKpecio-
FOMb aKMyaibHICIMb BUKOPUCIAHHS imepamypu Ha ypokax iHozemuoi mosu. Ak 3asnauae Kaya (2014, c. 41),
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Jimepamypa 30amua 00noMo2mu yuHIM 30a2amumu c80i MOGHI 3HAHHSA MA 600CKOHANUMU C80T MOGHI HABU-
yku. Takooic yacmo 32a0y8aHuM MEPMIHOM € NOHAMMSA 2padytiosanux yumadis. 32iono 3 Shella (2016) eghex-
MUBHICMb 2PA0YUOBAHUX YUMAUIE MONCHA NOSCHUMU MUM, WO BOHU MAIOMb 0OMENCEHUT CLOBHUKOBULL 3aNac,
@ MAKOJIC 2PAMAMUKY, WO ZHAUHO RONE2ULYE YUHIM NPAKMUKYBAHHSL CBOEL YiNb0BOT MOBU MA 600CKOHANEHHS.
CBOIX HABUYOK YUMAHHSL.

Taxum uwunom, mema pobomu — OOCAOUMU ePEeKMUBHICMb GUKOPUCANHHS XYOOUCHbOI Aimepamypu
YV BUKAAOAHHI IHO3eMHOI MOBU Ma npogecmu 00CIONCEHHS, Wob nepesipumu, Yu € NPAKMUKa UKOPUCTNAHHSL
XYO00UCHLOT Timepamypu Ha YPOKAX iHO3EMHUX MO8 3HANIOMOI GYUMENIAM AH2RIICbKOT MO8U Ha 3axkapnammi
ma 4y Modice BOHA ePeKMUBHO 3aCMOCOBYEAMUCS HA YPOKAX.

Taxum uunom, 00’ €KMoOM Yb020 OOCHIONCEHHS OYI0 BUKOPUCTNANHA XYOONCHBOI Jimepamypu 8 HAGUAHHI
IHO3eMHUX MO8, MOOI K NPeOMemoM OO0CHIONCeHHs OYI0 UKOPUCMANHS 2PAOYUOBAHUX YUMAYi6 HA YPOKAX
IHO3eMHOI MOBU.

Hawoio memoro 6yno oocnioumu euxopucmanus padyiiosanux yumavie y euUKIA0AHHI iHO3EMHOI MOo8U
3 060X MOUOK 30py. 3 00HO20 OOKY — OYIHUMU CMABLEHHA GUKAA0AYi8 aHeniicbkoi Mosu Ha 3axapnammi 00
BUKOPUCTAHHS XYOOXHCHBOIL TIMepamypu Ha YPOoKax aH2aiticbkoi Mogu ma ixHi OyMKu w000 GUKOPUCIAHHS 2pa-
OVUHOBaHUX yumayis. 3 inui02o 60Ky — nepesipumu, Yu BUKOPUCIAHHS 2PA0YI08AHUX YUMAYié nid 4ac euxia-
OaHHs1 THO3EMHOI MOBU HACNPABOi donomazae yuHAM G0OCKOHAIUMU CE0I MOBHT HABUUKU, 4 MAKOIC OYiHUMU
CMABLEHHS YUHIB 00 Yb020 NUMANHSL.

Knrouoei cnosa: suxnadanns ino3emMHOl MOBU, XYOOJICHS Timepamypa, YUmanHs Ha IHO3eMHIl MO8i, epady-
tiosaHi yumadui, 3akapnamms.
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